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Debate
What do you think of when you hear the word DEBATE? Heated discussions, personal opinions, search for a compromise? And what if I say that it is a game? - Just a game? - Yes, just a game, intellectual sport. And which is more - it doesn't have any of above mentioned characteristics: quiet, friendly atmosphere, no personal opinions, compromise is completely impossible. But students and teachers from more than 20 countries throughout Eastern Europe are experiencing the wonderful transformation that debate can bring. With a bit of work and imagination you can introduce your students to this exciting activity which is designed to develop critical thinking skills, tolerance for differing points of view, team-work ability - the very skills they will need for success. You will help to prepare a new generation of articulate and socially aware citizens.

There are several types of debates: Lincoln-Douglas Debate, Policy Debate, Parliamentary, etc. The format we are following together with more than 20 countries of Eastern Europe is called KARL POPPER DEBATE. It is named after the philosopher Karl Popper who popularized the term "open society" in his book Open Society and Its Enemies in 1945. An open society is a society based on the recognition that nobody has a monopoly on the truth, that different people have different views and interests, and that there is a need for institutions to protect the rights of all people to allow them to live together in peace. Broadly speaking, an open society is characterized by a reliance on the rule of law, the existence of a democratically elected government, a diverse and vigorous civic society, and respect for minorities and minority opinions. As a sport debate has rules and time limits, coaches and judges (on adjudicators as we call them), players and teams, tournaments and winners.

And now: how to play this game?
Step 1.

Resolution. It is a statement that will be argued in the debate. As Arlo Devlin-Brown wrote without a good resolution, a good debate is all but impossible. You can have the best debate teams in the world, but the debate will be uninspiring if they aren't given a resolution that
a)  deals with a significant issue;
b) sets up a CLASH between the two sides over how to deal with the issue;
c) has good arguments on both sides.
That's why we usually choose one of the resolutions suggested by experts of the debate. Here are some examples of such resolutions:

1) Women can make the world better than men.

2) Capital punishment should be abolished.

3) There are no difficult children, there are difficult parents.

4) Television is harmful to development.

5) Military service should not be compulsory.

Step 2.

Players and teams.

You need at least 6 players, 3 in each team. Actually the whole club or group of students start working at the topic. Which is the most interesting thing about it that in the beginning nobody knows who will play affirmative and who will play negative side. We all work together

.Step 3. Defining major terms and establishing criterion, or goal of the debate. We use dictionaries, encyclopedia, common knowledge.

Step 4. Brainstorming for arguments (my favourite!).  First we do it for affirmative case, than we try to rebut our own arguments from the negative side.

Step 5. Search for evidence, facts, and statistics.

Step 6. Affirmative case construction and negative strategies.

Step 7. Preparing to cross-examination. Questions and probable answers.

Step 8. Judges and time-keepers.

Step 9. "Flip of a coin" - start the debate!   

Step10. Evaluation

 At the beginning of debates, when you only teach your students how to do it, you may give several lessons devoted to the technique of debating (5-11 Lessons). Let me introduce 11 starting lessons.      
Lesson 1: Arguments
Objective: Students will be able to identify the purposes of argumentation and the characteristics of good argumentation. Students will know what a "debate" is, and how it is different from an argument.

Key terms: to argue, an argument, to have an argument, to debate, a debate, a conflict, to get angry, to get upset, to persuade, to show respect, to keep one's cool, to give an example, to be tongue-tied
Procedure:
1. Ask students whether they ever argue with their friends, with family, or with teachers. Ask students to think back to the last argument they had. They will be asked to tell about this argument. Ask students to prepare to answer these questions about their argument:

a. Who was arguing?

b. What was the conflict/argument about?

c. What did each person think?

d. How did they try to persuade the other person/people?

e. Did each person listen to the others? Did they show respect?

f. How did the argument end?

g. How did you feel during the argument?

h. How did you feel after the argument?

(Give students 5-10 minutes to prepare answers to these questions - or assign the questions for homework).

2. Ask students to share their answers with the class. On the board keep a short list of answers to questions b, d, g, and h.

3. Tell students to look at the list of things that they have argued about. Ask students what they have in common. Ask students why they argue about these things.

4. Ask students to look at what they said and did in their arguments. What are good things to say in an argument?

5. Discuss with students the feelings they had during and after their arguments. Is it good to get angry or upset during an argument? Why or why not?

6. Ask students whether they think it is good or bad to argue. Why or why not? What makes an argument good or bad?

7. Ask students whether there are times when it is good to argue. If they are good at arguing, how will that help them in life? From the above discussion, guide students to the following points:
a. We argue about things we know about, and things that are important to us. If we don't know anything about a subject, or if we don't care, we probably won't argue.

 b. In an argument, it is important to listen carefully, to show respect, to keep your cool (don't get angry or upset), to give examples, and to speak slowly and clearly. (Students will probably have other suggestions, too). 

 c. Some people get upset when they argue. Other people are tongue-tied and don't know what to say. It is good to express opinions, particularly if we care about the subject or if it affects us. The more confident we are, the better we will be at arguing well. If we practice arguing, we will be more confident and we will be better at arguing. 

  d. Many people think that arguing is bad. For instance, if a husband and wife argue, people think that they are not happy. Here are the signs of a bad argument: shouting, crying, insults, violence, disrespect, and people not listening to each other.

 e. Arguing is not always bad. People argue all the time: lawyers, politicians, businesspeople, even people shopping at the market. We can argue to persuade other people about things we care about. If we do not express our opinion, nothing will change. 
 f. Signs of a good argument: time to talk and listen, calm voices, respectful behavior, and a desire to listen and think about the other person's feelings and ideas.

8. At the end of class, explain to students what "Debate" is. Tell them that a debate is an organized, structured argument. In a debate, there are two "sides" and the sides take turns speaking. Each side is expected to listen to the other side and to "clash" with what they say. Tell students that they will be learning how to debate over the next week or two.

Lesson 2: Looking at articles

(Note:if possible teacher should take students to the library to research the topic they will be debating).

Objectives: Students will become familiar with the format of the magazine or newspaper articles in the US and compare them with those in Russia. Students will be familiar with different types of magazines and newspaper, they will be able to distinguish between primary and secondary source of evidence.

Key terms: article, qualification, primary source, secondary source, general audience, general interest, specialized, staff writer, conservative, liberal, left-wing, progressive.
Procedure:

1.Distribute newspaper and magazine articles to students. They may work in pairs or individually on this activity.

2. Tell the students they should not read the articles yet. Let them try to answer the questions:

a. Is it from newspaper or magazine?

b. What is the name of  the newspaper or magazine?

c. How many pages long is the article?

d. What is the title of the article?

e. Who wrote it?

f. When?

g. What is the author is job?(What are his/her qualifications?)

h. (Without reading) What do you think the article is about?

i. Are there any pictures? What are they? Why do you think the pictures are in the article? Do they help to guess what the article is about?

3. Encourage  the  students to compare the newspapers. How are they similar? How are they different? Explain that the format of newspaper in the US is quite similar to those in Russian. At the top of the page is the name of the newspaper and the date it was published, as well as the page number. Some articles provide the author is qualifications, while others are written by newspaper staff writers with no special qualifications. Newspaper editor are written by the editor if the newspaper. Newspaper in the US tend to be less specialized than newspapers in Russian; they are written for a general audience and most average cities have one or two major newspapers which are published daily, with each one having about 60-100 pages. Each newspaper contains local, national and international news, business information, sports reporting, entertainment news, puzzles and games, and advertisements.

4. Discus with students the format of magazine articles in the US and Russia, compare them. How are they the same? How are they different? Generally the name of the magazine in at the bottom of the page, along with the date of  publication and page number. Some pages have advertising next to the articles. Articles have sometimes pictures or other illustrations. Some magazines are written for a general audience but others are more specialized.

5. Ask the students who they  think will read their article? Is it for a businessman? A student? A person in government? An average citizen? What clues are there that help them to decide?

6. Explain the difference between primary and secondary sources. First gives a first-hand account of events or presents basic data. A secondary source may include opinion, analysis or a variety of interpretations of the basic information.

7.  Аsk the students why it is important to know if the information is from a primary or secondary source? Which is better to use? Why? 

Lesson 3:  Resolutional Analysis
Objectives: Students will know what the different types of resolutions are, and they will begin to discuss terms in the resolution they will be debating. Students will brainstorm for topics relating to both sides of the resolution.                                           

Key Terms: resolution, affirmative, negative, fact, value, policy
Procedure:

1. Write the resolution your class will be debating on the board.   
Explain to students that formal debates center on a specific proposition, or resolution. One side, the affirmative, says "yes" to the resolution, while the other side, the negative, says "no" to it.
3. Explain to students that there are 3 different types of resolutions:

a. Resolutions of Fact - a straightforward statement that is either true or not true.
For example, "Resolved: that it is raining," or "Resolved: that God exists."
b. Resolutions of Value - a statement about what is good or bad, what is right or wrong, what is useful or useless. There is typically no one correct answer.

For example, "Resolved: that abortion is morally wrong," or "Resolved: that an unjust government is better than no government."
c. Resolutions of Policy - a statement asking debaters to look at a problem and a solution to that problem. Resolutions of Policy propose a change in the current system.

For example, "Resolved: that the federal government should establish a program to substantially improve water quality in the United States," or "Resolved: that the United States government should substantially change its foreign policy toward the People's Republic of China."
4. Ask students which kinds of resolutions are most interesting to debate. Which "resolutions" do they have arguments about most frequently? Which types of resolutions are debated most in government? Which types of resolutions are debated most in the courts?

5. Now ask students to look at the resolution on the board. What kind of resolution is it? What do the words in the resolution mean? Provide the students with a variety of dictionaries and ask them to look up every word in the resolution. Discuss the words/phrases and what they mean with the class. Are any of the definitions from different dictionaries very different from each other? How does this change the meaning of the whole sentence?

6. Divide the board into 2 sections. Label one section "Reasons to say 'yes'" and label the other "Reasons to say 'no.'" Encourage students to contribute as much as they can based on what they already know and what their opinions are about the topic. What is their "gut reaction" when they read the resolution? Try to stop the class from "arguing" about the resolution at this point; tell them that this is just a brainstorming session to try to think about both sides of the resolution.

7. Ask students if they think that they have enough information to debate the resolution. What information would be good to have?

Tell students that they will be looking for information to say yes and no to the resolution in their upcoming reading assignments.

Remind students not to "pick a side" of the resolution that they want to debate at this point. They should keep an open mind as they read.

Lesson 4: Reading articles and looking for evidence

Objectives: Students will scan articles for important information than they can use in debate. Students will be able to locate relevant sentences and paragraphs in the articles they read.
Key terms: (will vary from article to article), expert opinion, fact, example, evidence
Procedure:
Redistribute the articles that students looked at in Lesson 2. If students have new articles that they did not look at in Lesson 2, encourage them to do some pre-reading activities to prepare for reading. Ask students to look at the title of the article, the author, the pictures, section headings, etc. to help them think about what they will be reading about.

1. Remind students that these articles are written for native speakers of English, so the language will be more difficult than their usual reading assignments. They should be on the lookout for idiomatic expressions, puns, proverbs, etc. Tell students that in their first reading they should try to get a general idea of the subject of the article - and nothing more. They may want to keep a list of unfamiliar words which seem to be important during this first reading. Students should not be expected to understand every word of the articles they read.
2. After students have scanned their articles once, ask them to look up (or ask the teacher for help with) words which seem to be important. You may want students to generate their own vocabulary lists on the board, or students can keep a list of vocabulary and definitions with the article, so that the next person to read the article won't have to look up as many words.
3. During the second reading, ask students to look for facts, examples, expert opinion, and other arguments for and against the resolution. If possible, allow students to underline these sentences which seem to be important.

4. Ask each student to share one "piece of evidence" with the class. A piece of evidence is simply a sentence, paragraph, or more which talks about something important to the resolution. Ask students whether they think their evidence is affirmative evidence or negative evidence, or could it be both.
5. Vocabulary building: Ask students to select 2-4 important new words from their article and share those words with the class. Each student should then compile a list of vocabulary related to the resolution. Encourage students 10 add to their lists whenever they read or talk about the resolution.
Lesson 5: Making evidence cards 
Objective: Students will be able to organize information from articles they have read in an easy-to-use format. They will practice summarizing the information in short phrases. Students will also be aware of the importance of mentioning where their information’s from.
Key terms: evidence, claim, note card, quote, source, qualifications, to cite, summary, tag phrase (or simply "tag") 
Procedure:

1. Ask students why people frequently do not listen to the opinions of young people. Don't young people have worthwhile opinions? How can young people have more authority when they are speaking? One way to do this is to refer to things that more experienced people have said. This is one reason why we use evidence in debates.

2. Students should work with an article that they have already skimmed or read on the topic. They are now looking for "evidence", or information that could be used to support claims they may make in a debate. Tell students that their evidence may be one sentence long or as long as two or three paragraphs. Students should select passages that make an important point relating to the resolution.

3. Explain to students that it will be helpful to organize this evidence before they begin to debate so that they can find what they need quickly. The process of making evidence note cards is one way to organize evidence.
4. Explain how to make evidence note cards. Follow the steps below:
              a. Buy or create note cards (typically debaters in the U.S. use note cards which measure 4 inches by 6 inches (about 10 cm by 15cm). Students may simply want to cut pieces of paper of this size to use.   
               b. Leave about 2-3 cm. at the top of each note card. Then copy down the passage from the article or book precisely (word for word).

This passage is now called a "quote", since the student is quoting from the article that she/he read. 
 c. Directly above the "quote", the student should record where the evidence comes from. The student should write down the author, the author's qualifications, the title of the article, the name of the book, magazine, or newspaper, the date the article was published, and the page number. Each evidence card should include this information. This information is called the "cite”. Students should always remember to "cite their sources" when they read evidence in a debate. 
 d. At the top of the note card, students should write a very short summary of the evidence. This summary should be no longer than 6 words and should make the same point that the evidence below it is making. For instance, "Movie Violence makes kids kill" is a good summary. "Movie violence" is not a good summary, because the summary doesn't tell us anything about movie violence. These summary statements are called "tags". They are short labels which describe the evidence.

5. You should start out by asking students to do a-c above. Step d is much more difficult. Once each student has 2-3 note cards (without tags), move on to step 6.

6. Ask students to read their evidence to the class. They should follow this format, “This is evidence from (read the cite, then read the evidence)". After one student has read one piece of evidence, ask the class whether the evidence could be useful to use in a debate. If they decide it is, then ask the class for suggestions for a short summary of the evidence. Explain that "tags" are difficult to write because they need to be short and precise. This is an excellent activity for practicing reading and listening comprehension. After you have practiced with several pieces of evidence, ask students to tag some of their own evidence on their own or with a partner. Then check their work to make sure they are on the right track.

7. You may want to assign more note card writing as an ongoing homework assignment. Students may share note cards with each other or they can turn them in to the teacher and the teacher can keep the class file of note cards. In preparation for lesson 6, tell students to prepare at least one note card and bring it to class.

Lesson 6: Mini-Speeches
 Objectives: Students will make short speeches with evidence and will ask and answer questions about those speeches. 
Key Terms: speech, mini-speech, claim, state one's claim, in one's own words, proven, impact, cross examination.
 Procedure:

1. Tell students that they will be making short speeches today using the evidence cards that they have made. If a student doesn’t have an evidence card, she/he may borrow an extra card from another student, or the teacher might want to have some extra evidence cards ready.
2. Explain the format for making mini-speeches:
 a. State your claim (this is the same as reading the “tag” on the note card).

 b. Explain your claim. The student should restate the claim in his/her own words, or should tell more about the claim.

 c. Support your claim with evidence. Students should say something like, “This is proven by (author's name and

qualifications)  in (name of article and magazine, date of magazine) on page (page number on which the evidence can be found)." Then students should read the evidence that they have on their evidence card.

 d. Impact. Students should briefly say why this argument is important.

3. Explain to students that (if they have done their homework) they have already written out parts a and c. They should use class time and the teacher's help to prepare for parts b and d. Each speech should be about a minute or less in length.

4. Ask students to volunteer to give their mini-speeches to the class. Give them time to practice with a partner if they want. After a student makes a mini-speech, ask the class if anyone has one question they want to ask them about the evidence. This questioning is called "cross examination", and students will spend more time working on cross examination in the next lesson. Continue with student mini-speeches as time allows. Give each student a chance to speak in front of the class.

Lesson 7: Cross Examination
Objectives: Students will be able to effectively ask and respond to questions during cross examination. Students will model appropriate behavior for cross examination. Students will be able to use information from cross examination in their speeches.
Key Terms: cross examination, respect, polite, questioner, counter-arguments, tips, direct, personal, eye-contact, common ground, control, clarifying questions, open-ended, condescending, abrasive, skip back and forth, unfair, tricky, clarification, to make up

Procedure:

1. Ask students why it is important that each side in a debate have a chance to ask questions. Ask them what some of the purpose of cross examination might be. Explain that the purpose of cross examination is to clarify what the other team has said, to probe for faulty reasoning, to prepare the basis for counter-arguments, to test evidence and reasoning, and to get needed information. Explain to students that the purpose of cross examination is not to make personal attacks. Students should always be calm, respectful, and polite during cross examination.                                                             ^

2. In debates in the United States, the questioner stands next to the person who presented the argument and both people face forward, toward the rest of the class or toward the judge. They do not look at each other, but instead make eye contact with the audience or the judge. There are two reasons for this: it makes the debate less personal, and it allows debaters to make eye-contact with the judge, who will be deciding who wins the round.

3. Emphasize to students that it is very important not to make cross examination into a personal attack. The questioner should be looking at the evidence and arguments that their opponent has presented. Here are some examples of cross examination questions:

a. What is the main idea of your argument? 

b. How does the evidence prove your claim? 

c. What are the qualifications of the author?

d. You evidence says that media violence makes young people more violent. To what extent is this true? Could there be other causes of violence among young people?

e. Your evidence says that media violence makes young people more violent. Does your evidence explain why this is so?

4. The teacher should make a mini-speech with an piece of evidence and an argument that have some flaws. Then open the class up to cross examination with the following rules:                                                     

        a. Students must stand next to the teacher facing forward before asking their questions.

        b. Each student may ask no more than 2 questions.

        c. Students must give the teacher time to answer.

              d. The student who asks the best question (or questions) then takes a turn at making another mini-speech and being open to cross examination by the class (following the same format) after the speech.
5. After each cross examination, the teacher may want to point out good questions that students asked or may suggest other questions that could have been asked. The teacher may also want to help the students who are responding to questions. Remind students that it is okay to say “I don't know,” or “I’m not sure." This is better than making up answers.

6. Tell students that during a debate, they must use the points they make during cross examination in their speeches. If cross examination is not mentioned during speeches, it has no meaning in a debate round. Suggest that students say something like this during their speeches, "Remember in cross examination when my opponent said that there are other causes of violence? Well, if media violence is not the only cause of violence, then we can't think that young people will stop being violent if we stop media violence. Young people see violence all around them. Changing media violence won't make a difference."
7. Share with students the following tips for cross examination. You may want to discuss why these tips are good ones.

As questioner, do:

· Ask questions which demand direct, short answers (often yes or no answers).

· Begin on common ground such as "You think media violence is bad, right?"

· Stay in control of the cross examination.

· Ask summary questions like, "So you think that if we control media violence teenagers will become less violent?"

· Ask clarifying and informational questions first.

· Make it clear what issue you are asking about.

· Be pleasant in your tone.

As questioner, don't:

· Ask open-ended questions.

· Make statements.

· Answer questions if you lose control of     
cross examination.
· Be condescending or abrasive

· Skip back and forth from issue to issue
As the person answering questions, do:
· Answer questions as best you can.
· Refuse to answer unfair or tricky questions.

· Ask for clarification if you don't understand a question.

· Take advantage of open-ended questions to strengthen your position.

· Be polite.

· Admit you don't know an answer if you don*t.

As the person answering questions, don't:
·  Beat around the bush or stall.

·  Become hostile.

·  Make up answers when you are not sure or don't know.
8. For fun, ask students to prepare good and bad cross examinations. Tell the students who will be doing the bad cross examinations 10 try to break all the rules, and after these cross examinations ask the class to tell them what they did wrong
Lesson 8: Speech Writing
Objectives: Students will begin to organize evidence into a speech on either the affirmative or negative side of the resolution.

Key Terms: introduction, definition, contention, transition, reduces, powerful, affirm, negate
Procedure:
1. Before beginning this lesson, the teacher will want to set up teams for the debates. There should be an equal number of affirmative and negative teams. Teams are usually made up of 2 people, but there are very good debates in which students debate one on one.

2. Students should sit with their partners and near the other teams which will be arguing their side of the resolution (for instance all of the affirmative teams could sit on the right side of the room). Tell students that they will be sharing evidence as they their speeches and during debates. All of the affirmative evidence should be made available to the affirmative teams, and all the negative evidence should be made available to the negative teams. (You might want to spend some class time deciding whether evidence is for the affirmative, the negative, or both).

3. Tell students how long their speeches should be. The first affirmative speech should be written out in advance. Half of the first negative speech will be written out in advance (the other half of that speech time the negative teams will be looking specific at what the affirmative team said).

4. Each team should decide what they want to talk about in their first speech. What are the main issues and ideas that they thin are important in the resolution? Both sides will want to try to answer the following questions:

• What is the problem?

• Why do we have this problem?

• What can (or should) be done about the problem?

• How do we know that will help to reduce the  

 problem?
5. Teams should look through the note cards to find evidence to use in their speeches. If they do not have enough evidence, the; should read more articles about the subject or find more information in other places. 

6. Explain how these first debate speeches arc usually written. Fanners should work together on writing their speeches:

• Speeches usually begin with a powerful quote (used as an introduction)

• Next the student says whether they affirm or negate the resolution, and they say the entire resolution word-for-word.

• Then they present definitions of terms in the resolution (if they are important).

• The rest of the speech is organized into contentions (main arguments), and each contention has subheadings (follow an outline form). Here is an example of several contentions, following the questions in step 4:

(Introdution)

(Definitions)

Contention 1:
 Media violence hurts the United States

 A. Media violence is growing.

             (evidence)

B. Media violence tells kids that violence is okay.

            (evidence)

C. Kids are becoming more violent.

            (evidence)

D. Kids have no morals or values.

            (evidence)
 Contention 2: Media uses violence to make money

 A. Violent movies are popular.

          (evidence) 

     B. Rap music is increasingly violent.

          (evidence)

     C. Violence appeals to kids.

          (evidence)

 D. Violent news gets high ratings.

          (evidence)

 E. Violence sells more movies. TV programs, and music.'

Contention 3: Violence ratings should be used.
(Here the affirmative will explain what they want to do about the problem of media violence. They may want to have a system to rate music, news, movies, and TV programs that gives parents an idea of how violent they are. They may want to slop children from seeing any violent programs [how would they do this?]. Or they may have other ideas to solve the problem they have outlined in Contentions 1 and 2.) 
Contention 4: Violence ratings will solve the proble

 A. Parents will use violence ratings.
          (evidence)

B. Music stores won't sell violent music to kids.

          (evidence)

 C. Kids who aren't exposed to media violence won't be violent.

          (evidence)

(Tell students that each A, B, C, and D point is a mini-speech. They already know how to make mini-speeches, so now they need to write several of them and use transitions to put them together into a longer speech).
7. It will probably take at least 3 days of class lime for teams to write their speeches. If some teams finish early, tell them to think about what they think their opponents will say. They should then prepare responses to those arguments (using evidence if possible).

Lesson 9: Refutation
Objectives: Students will be able to respond to an opponent's arguments clearly and persuasively.

Key terms: clash, persuasive, refutation, respond, response, organized

Procedure:

1. Explain to students that both sides in a debate are required to "clash". This means that they must argue against what the other team is saying. They do not need to argue against every single point, but they must clash on some issues, or they will be like proverbial "two ships that pass in the night." Clash is the most important thing in a debate.
2. Another word for "clash" is "refutation." Explain to students that it will be their job to "refute" - or respond critically to - what was said by their opponents in the previous speech. It is important that refutation be well-organized and clear. Each debater should take advantage of the organizational structure of the first affirmative speech and the first half of the first negative speech. For instance, if the negative wants to respond to the affirmative's Contention 1 C argument that "Kids are becoming more violent", they can simply say:

"Go to the affirmative Contention 1 C point, where the affirmative tells you that 'Kids are becoming more viol My first response is that kids are less violent now than they were 10 years ago (read evidence to support this claim if possible). My second response is that violence is caused by parents being violent, not by the media (read evidence to support this claim if possible). My third response is that the affirmative evidence is bad because it was not written by an expert. negative evidence is better because it is written by experts who know about children and violence.

3. Once one team has a contention ready to debate, ask one of the team members to read that contention for the class. Write the outline for the contention on the board. Ask the class to brainstorm and look through their evidence to respond to the arguments in the contention. The responses should have "tag lines" just like evidence cards do, even if no evidence is used. Each response will be another mini-speech, even if it has no evidence.

4. Once the class is done brainstorming, ask students to volunteer to "refute" one of the arguments in the contention (you might want to limit them to making 3 responses to save time). Remind students to be organized and clear in their refutation.

5. Once all teams have finished writing their first speech, decide who will be debating against whom, and tell students to exchange. speeches so that they can begin to prepare refutation arguments. This will make the debates more relaxed and of better quality.

Lesson 10: Note-taking

Objectives: Students will be able to keep a written record of a debate (and will see the value in doing so).
Key Terms: flow, tag, judge, justify
 Procedure:
1. Ask students what happens in the following situation: One student accuses another student of cheating on a test (or fill in whatever scandalous accusation you want). The accused student says nothing in response. What will people believe when that student doesn't respond? (Of course many people will think that the person is guilty just because they didn't respond to the accusation).

2. Explain that the same thing is true in a debate: if one team makes an argument and the other team does not refute it, then the first team wins that point.
3. Test the students' memory. Tell them that they are not allowed to write anything down. and give them something challenging to remember (a list of numbers, a long and detailed story, a list of the names of your relatives - whatever is fun but not too easy to remember). Wait for a few minutes after giving them the information (do something distracting like a game), and then ask them to write down everything to test their memory.

4. Explain to students that their first impulse - to write the details down so they could have a record of information to refer to later on - is good. In debates, speeches last for several minutes - some debate speeches last for as long as 12 minutes, and are then followed by a 3 minute cross examination, which means that the other team has to remember things that were said 15 minutes ago. Obviously, it is important to take notes during a debate, and those notes should be detailed, so that debaters don't forget about arguments that their opponents made - because if they don't respond to those arguments, they are, in essence, admitting that the other side is correct.

5. Ask students for suggestions about how they should take notes in a debate. They will probably have some creative ideas. If they don't, remind them of the refutation lesson. Ask them where they think they should write down the responses to arguments that were made in the first speech. Then ask them where they should write down the responses to the arguments made in the second speech. Obviously there is potential for a huge mess. All debaters have their own style, but most debaters in the United States use the following method for taking notes, or "flowing" the debate, as they call it:

• Take a sheet of paper and divide it into columns. The number of columns depends on the number of speeches there will be in the debate. Each speech gets one column.

• The left column is for the first speech. As you listen to the speech, try to write down the "tags" that are used by the speaker. Try to use the same outline form/structure that the speaker is using. Since tags are supposed to be short and sweet, they are also easier to write down. If you can write down more, do.

• If you run out of space in your first column, continue on another piece of paper. Do not continue in the second column!

 • Part of the next speech will be responding to, or refuting, the first speech. When the speaker does this, write their responses in the second column directly to the right of the argument they are responding to. (Some debaters like to draw an arrow from one column to the next). Any new arguments (that are not direct response to the first speech) should be written down at the bottom of the second column (or on another sheet of paper).

• As the speeches continue the arguments (affirmative and negative) on each point will «flow» like a river across the page, from left to right.

• Use abbreviations and symbols. Ask other people for suggestions about abbreviations and symbols which work well.

If you have a student who has an idea they like better than this, encourage them to try it out in the first debate. You can test them on the quality of their written record afterwards, and compare it with the results of the students who took notes according to the method above. Ask them questions such as: "In the third speech, what was the second response to the argument that kids have no morals?"
6. It may be difficult for students to take notes in English. For practice, select some authentic materials (radio or TV news broadcasts are good, for instance). Ask students to write down the main idea of each news story, or of each dialogue they hear. Remind students that this is not a dictation - they are trying to write down the main idea, not necessarily the exact words.

7. If teams have their first speech ready, you can also practice by asking one team member to read the speech to the class. The teacher (or a student volunteer) can keep a "flow" on the chalkboard, and the rest of the class can do the same on paper. After the speech (or part of it), the class can discuss their results and offer suggestions.

Debate “Television is harmful”

First affermative speaker
Honoured Jury! Respected Opponents! Dear guests! To me there’s no doubt, television is harmful. Nicholas Johnson once said “All television is educational television. The only question is what it is teaching?” Mass media inform, educate and entertain people. But in what way? I consider it to be the wrong one. 
There’s too much violence on TV nowadays, especially in TV serials and movies. And this creates violence in real life.  TV violence tells us, kids, that violence is OK(an example of a movie). As a result kids are becoming more violent, they have no morals or values. And what is worse, TV uses violence to make money. What kind of music and shows can we see on TV? Only entertaining. No educational programs, no classical art, only pop and rock. Modern television misforms and misdevelops the people’s artistic taste. So, it is really harmful to people, to their soul.

First negative speaker

Honoured Jury! Respected Opponents! Dear guests! I’d like to contradict to the first speaker. With the help of Sanuel Sohnson Who said “I am a great friend to public amusements, for they keep people from vice” To my mind sitting in front of TV prevents youngster from being in bad commedia really inform, educate and entertain people. And in my eyes they do it not in bad way.
 Television makes people argue and discuss things, think and talk more, So it helps to communicate , to develop yourself. Well, and there are special educational programs and even educational chanel. Cannel “Culture” is of great help to those who are fond of arts. Such programs as “Scunner”, “Searcher” owe very informative and educational to my mind. TV may become our real friend. It’s especially good for people who live in small distant places where the  can’t go any where. The bolshoy Theetre and Olympiade come to your home. You can enjoy the concert to which is iryossible  to get the ticket. So TV is of great use. It is one of the mighty means of forming people’s character, ideology and out look

Affirmative Speaker № 2

Honouved Jury! Respected Opponents! Dear guests! Paddy Chayefsky bard: <Television is an amusement park… We’re in the boredom-killing business>. But life isn’t just amusement and if television kills something it kills the theatre, the cinema, even the conversation. So TV is really harmful/ Instead of going to different places, meeting different people, communicating people just sit round that piece of furniture all day long or at least the whole evening. Really TV is like a drug: people get addicted to certain TV series (soap operas or show-games) and they simply can’t switch it off. Its stupid programs make us also stupid. 
Television is also harmful because TV may be the (cause) reason of many conflicts in the family. Sometimes because of the arguments that turn into gnarls on this or that idea of a TV program on show. But sometimes just because members of the family want to watch different channels at only one TV-set available. Yes, TV is one of the mighty meanly of forming people’s character ideology and out look. But I consider it dangerous. We should think ourselves, come to our own decisions instead of being made to think this or instead of being made to think this or that . Go, once again I’d like to say <TV is harmful>.

Negative  Speaker № 2.

Honouved Jury! Respected Opponents! Dear guests! Orson Welles said: <I hate television. I hate it as much as peanuts. But I can’t stop eating peanuts>. Go we can’t stop watching TV/It has really become part of on life. Television, to my mind, is a wonderful invention. It doesn’t kill conversation, on the contrary it encourages it. It gives new ideas and topics for discussion. 
Television doesn’t kill theatre or cinema as our opponents say. Visa it brings it home. It gives a chance to see the performances of Moscow and other theatre, watch Olympiads and Oscar shows and what not. While listening to talk to these people, to enjoy the greatest luxury of human communication. White watching  different international events we really feel ourselves part of the mankind as if we like in a global  village. And that’s all thanks to television. Television gives the opportunity to learn about almost everything. Some TV programs can improve out mood: Such great invention as television can’t be misused. It is helpful.   

Negative speaker №3
Honored Jury! Respected opponents! Dear guests! I’d like to prove that television is a real blessing for humanity. With the help of TV people are able to see the far away planets and even enjoy a direct broadcast from the space. Television makes it possible to watch the splitting of the atom, the birth of life, the volcano eruptions and even the earthquakes.

No doubt, doctors can also confirm that TV can be useful to our health as far as it helps in medical scientific researches and in operations.

Everybody needs TV. The busiest housewife drops her household chores to watch soap operas. Businessman freezes in front of the telly to learn the stock exchange news. Little toddlers crawl out of their beds to watch cartoons. So TV is a baby-sister, it gives the parents a chance for proper sleep at weekends. Millions of disabled and elderly people forget their misery and pain in front of the TV screen. Cooking, cleaning, mending and repairing become much more enjoyable thanks to this magic box. So TV is our real friend and a blessing for humanity.

Affirmative speaker №3

Honored Jury! Respected opponents! Dear guests Television is really harmful. And I’m going to prove it. Doctors constantly accentuate the disadvantages of constant TV viewing. They keep reminding us that constant viewing inevitably degrades the eyesight. Sitting slows down the blood circulation and turns you either into a coach potato or misfit. And in this case television really becomes a curse and real disaster. It makes people lazier and fatter, it makes them TV maniacs. People stop participating in any sport activities, stop going out to socialize with friends and relatives.

TV can seriously interfere with homework too. Lots of students come unprepared to the lessons cause of watching some TV show till late at night.

TV commercials make people buy unnecessary things sometimes of very bad quality.

So TV is really harmful to our health, both our bodies and our souls.
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