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Слово «интерактивный» происходит от слова «интеракция» - взаимодействие учителя и обучаемых, детей друг с другом и т.п.

В современной практике преподавания иностранного языка эффективно применяется ряд личностно-ориентированных технологий, которые обеспечива​ют самоопределение и самореализацию ученика как языковой личности в процес​се овладения и использования иностранного языка.
Технология интерактивного обучения (обучение во взаимодействии) основана на использовании различных методичес​ких стратегий и приемов моделирования ситуаций реального общения и организа​ции взаимодействия учащихся в группе (в парах, в малых группах) с целью совмест​ного решения коммуникативных задач.

Конечно, для опытных педагогов не но​вы такие формы обучения во взаимодейст​вии, как: диалогическая, 
парная;

полилогическая;

групповая;

игровая.

Это традиционные формы обучения. Однако хочется остановиться подробнее на технологии обучения в сотрудничестве, широко применяемой в зарубежных системах обучения английскому языку как второму иностранному и которой мы в гимназии заинтересовались несколько лет назад. 
Обучение в сотрудничестве (coopera​tive learning) использовалось в педагоги​ке довольно давно. Идея обучения в группах относится к 20-м годам XX в., но разработка технологии совместного обу​чения в малых группах началась лишь в 70-е годы.

Главная идея обучения в сотрудничест​ве - учиться вместе, а не просто выпол​нять что-то вместе! На современном этапе существует не​сколько вариантов метода обучения в со​трудничестве.
 Student Team Learning (STL). Вариант разработан в Университете Джона Хопкинса. STL сводится к трем основным принци​пам:

- Награды (team rewards). Оценку полу​чает вся группа за выполнение одного за​дания. Группы дифференцированы, между собой они не соревнуются.

- Индивидуальная ответственность (in​dividual accountability) каждого ученика: успех или неуспех всей группы зависит от удач каждого ее члена. Учащиеся следят друг за другом, помогают друг другу. Учи​тель может предложить тест любому уче​нику. 

- Равные возможности всех учеников в достижении успеха означают, что каждый учащийся приносит своей группе очки, ко​торые он зарабатывает путем улучшения своих предыдущих результатов.

 Jigsaw (-«ажурная пила, машинная ножовка*). Этот вариант разработан профессором Эллиотом Аронсоном в 1978 году. Учащиеся объединяются в группы по шесть человек для работы над учебным ма​териалом, который разбит на фрагменты (логические и смысловые блоки). Вся ко​манда может работать над одним и тем же материалом. Но при этом каждый член груп​пы получает тему, которую разрабатывает особенно тщательно и становится в ней экс​пертом. Проводятся встречи экспертов из разных групп. Затем каждый докладывает в своей группе о проделанной работе. Всем не​обходимо внимательно слушать друг друга, делать записи. На заключительном этапе учитель может задать любому ученику в группе вопрос по теме. Либо учащиеся про​ходят индивидуальный контрольный срез, который и оценивается. Результаты сумми​руются. Команда, набравшая большее коли​чество баллов, награждается.

Learning Together (-в Учимся вместе»). Такой подход к организации обучения в сотрудничестве разработан в университете Миннесота в 1987 г. Класс разбивается на разнородные (по уровню обученности) группы в 3-5 человек. Каждая группа получает одно задание, яв​ляющееся подзаданием какой-то большой темы, над которой работает весь класс. В ре​зультате совместной работы отдельных групп достигается усвоение всего материа​ла. Основные принципы - награда всей ко​манде, индивидуальный подход, равные возможности - работают и здесь. Внутри группы учащиеся самостоятельно опреде​ляют роли каждого в выполнении общего задания. Таким образом, с самого начала группа имеет как бы двойную задачу: акаде​мическую - достижение познавательной, творческой цели; социальную, или социаль​но-психологическую - осуществление в хо​де выполнения задания определенной куль​туры общения. Роль учителя - контроль.

Исследовательская работа учащихся в группах (Шломо Шаран, Университет Тель-Авива, 1976 г.). Акцент делается на самостоятельную деятельность. Учащиеся могут работать индивидуально или в группах до шести че​ловек. Они выбирают подтему общей те​мы, которая намечена для изучения всем классом. В малых группах эта подтема раз​бивается на индивидуальные задания для отдельных учеников. Каждый вносит свою лепту в общую задачу. Совместно состав​ляется единый доклад, который и подле​жит презентации на уроке перед всем классом. Чаще этот вариант работы ис​пользуется в проектной технологии.

Разница между предложенными вариан​тами не столь существенна. Главное, что ос​новные принципы - одно задание на груп​пу, одно поощрение на группу, распределе​ние ролей - соблюдаются во всех случаях.

Совокупность всех указанных вариан​тов решения конкретных дидактических задач позволяет наиболее полно реализо​вать личностно-ориентированный подход в различных педагогических ситуациях.
Остановимся на некоторых приемах coopera​tive learning – обучения в сотрудничестве, которые успешно применяются на уроках иностранного языка в нашей  гимназии.

1. Brainstorming

Students race to record as many ideas as possible.
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4-S Brainstorming encourages creativity and allows for collecting many possible answers.

The team throws out as many ideas possible while a recorder records each idea on a separate small piece of paper. An effective form of 4-S Brainstorming includes a role being assigned to each team member. 
The roles correlate to the four S’s of  Brainstorming:
Speed – work fast under time pressure, to come up with as many ideas as possible. The team member assigned this role would say such things as , “We only have one minute left. Let’s hurry! Let’s get quicker with our responses.”

Suspend Judgment – no evaluation of ideas. The team member assigned this role would say such things as, “All ideas count. Let’s not talk about the ideas now.”

Silly – all ideas are relevant and are included. The team member assigned this role would say such things as, “Let’s think of some silly ideas.”

Synergy – to build on other ideas. The team member assigned this role would say such things as, “What other ideas does that give you? Review the list to help you think of other ideas.”

Recorder – to record the ideas as quickly as possible, each one on a separate piece of paper. Assigning this job to the Speed Captain or the Suspend Judgment Captain facilitates the brainstorming.

1. The teacher assigns roles.

2. The teacher assigns a Recorder who will write each response on a different piece of paper (to facilitate sorting later).

3. The teacher announces the topic and the students begin.
Variations 

Round Table Recorder: Rather than have only one member on the team be the recorder, have the team Round Table Record. Using the small pieces of paper in the center of the table each person, in turn, records an idea. Continue for several rounds. 

Class Brainstorming allows the whole class to participate in the brainstorming sessions. This is especially helpful in the primary grades when the students are not independent writers. It can be left unstructured so that anyone responds at any time. To help elicit responses from all students, set up a series of time periods with only certain team members responding during those time periods. For example, for the first minute only team member #1 can respond, the second minute only team member #2, the third minute only team member #3, and the fourth minute only team member #4.

Think-Pad Brainstorming: Rather than placing the paper for recording in the center of the team, each team member is given a set number of pieces of paper. The teacher announces the topic and the number of responses for each round. Each student responds to the topic and puts his or her responses in the center of the team.

Example: Round One, each student writes three adjectives (cold, silent, long). Round Two, each student writes two verb phrases (slides quietly). Round Three, each student writes two prepositional phrases telling where (through the tall grass). After the Think-Pad Brainstorming all the words are available to the team members as they work to complete the assigned task. (Create a sentence about a snake: The cold, silent, long snake slides quietly through the tall grass.)

Other Think-Pad Brainstorming topics include: Setting (beach, forest, dungeon), Characters (ten-year old, a person with super powers, a bear), Senses ( What do you hear at the beach? Feel? Smell?), A given emotion (What makes you angry? What makes you happy?).

2. Corners
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Students choose an idea they would like to discuss with others. 

Corners is a classbuilding activity that can be used in a wide variety ways. It provides opportunities for students to learn something about the other students in their class and to begin to accept individual differences. With academic content, it can introduce the topic to the class, provide students an opportunity to discuss their opinion with others who agree with them, or provide an opportunity to summarize key points of learning.

 Caution: Write It First: To prevent students from changing their minds and congregating with friends, have students write their choice on a piece of paper before leaving their seats.
1. Select a topic and name a few (usually four) individual dimension for it. Label or assign a different dimension to a different part of the classroom (the four corners).

2. Students select a dimension and record it on a piece of paper. 

3. Students go to the dimension (corner) they choose. Students pair up and discuss their choice. Students can pair again for further discussion.

4. Students share and paraphrase across corners (between dimensions).

5. Students return to their teams and review the different reasons each corner was selected.

Variations

Each Students Paraphrases: Rather than have just one member from each corner paraphrase what was said in another corner, have each student paraphrase to a partner what was said.

Team Formation: Corners can be used as a method of Random Team Formation. Students choose their response. After students share their paraphrased, new groups are formed among the students in the same corner so that they can continue developing the ideas they share in common.

3 Character Word Web

Activity
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Students create the word web that shows the interrelationship of the characters in the story. This activity can be used with any story that the students are familiar with.

Getting ready

Before starting this activity create four chart-sized word webs.

Materials

· One Character Word Web handout per student

· Chart paper

· Markers

Steps

1.  Mount four chart-sized word webs, each with a different character’s name in the middle circle, in different corners of the classroom. Put a supply of markers in each corner. Run one copy of Character Word Web handout for each student.
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Have students select their favourite characters from those posted in the room and write it in the center of their Word Web handout.
3. Students go to the corners of the room that matches their character. They pair and discuss the attributes their character has and the relationship they have with the other characters in the story. Students make some notes on their character word webs. Students pair with a different partner and discuss the same topic. They make notes again.
4. Within each corner, the students gather around the large word-web. Have them begin by filling the outer rectangles with the other characters from the story (book). Then they work together to fill in the word web with their character’s attributes and relations with the other characters using their own character word-web as a reference.
5. The word-webs are left mounted in the classroom and the corner groups rotate from corner to corner to see what the other character groups have done.
6. Students return to their teams and discuss what they learned about the character they studied. Their notes provide prewriting ideas for a character sketch.

Aditional Activities

A Prereading Activity

Students pick a choice of something associated with the story. For example, before reading Hot Fudge by James Howe ask the students what kind of pet they would like to have – a dog, a cat, a rabbit, a bird.

Relating to Theme

After reading a few books on a theme, have the students choose which of the books they identified with most and why. For example, having read Annie and the Old One by Miska Miles, The Patchwork Quilt by Valerie Flournoy, The Two of Them by Aliki and Babushka Baba Yaga by Patricia Polacco, all relating to children and their grandparents, the students go to the corner that tells which book shares a relationship similar to the one they have with their grandparents.

Alphabet Collection

Students choose a theme from those posted in the corners. In the corners, the students create an alphabet list for their theme. Some suggested themes: Words to describe children, food, animals, places to go, occupations, story settings, characters.

Story Parts
What would you like to discuss more about – plot, setting, characters, or theme?

Talking to a Character

Students select which character from a book or story that they’d like to meet. In the corners, students think of the questions they’d like to ask. This can be extended into a Team Interview.
4 Find-The-Fib

Structure

True or false, only the team member knows for sure.

Find-The-Fib is a teambuilding, classbuilding and mastery structure. Each student writes two correct and one incorrect statement about the given topic. (For older students or for more complexity, increase to four statements – three facts and one fib). Starting with one team member, he or she reads the three statements aloud. The other team members Round Robin (take turns) to guess which is the “fib.” After all the team members have guessed, the correct response is given. For teambuilding, the students write two true facts and one fib about themselves. Encourage students to think of unusual statements that others may not know. When using this as a classbuilding activity, the class would respond with one, two or three fingers after the three statementsare read to show which statement they think is a “fib”.
Cheers to You

As each team member finishes his or her turn, have the team give cheers. If the team member has stumped the team, the team gives the team member a cheer. If the team guesses the “fib”, the team member cheers for the team.
1. Each student writes three statements: two correct and one incorrect.

2. Students read all three statements to their teammates.
3. Teammates take turns (Round Robin) guessing the incorrect response.
4. Student gives the incorrect response.
Find-The-Fib Activity

It Effects Me So

What did happen next? Students select the effect that go best with the cause. This can be related to the story or book the students are reading. 

Getting Ready

To introduce cause and effect, read the students the book If You Give a Mouse a Muffin by Laura Joffe Numeroff. Stop as you are reading to allow the students to guess what the effect might be. This activity can be based on personal experience or on literature the students have read.

Materials

One It Effects Me So handout per team

Books with Cause and Effect

· Why Mosquitos Buzz in People’s Ears by Verna Aadema

· The True Story of the Three Little Pigs by John Sciezka

· The Little House by Virginia Burton

· Alexander, Who Used to be Rich Last Sunday by Judith Viorst

Steps

1.  Pass out one It Effects Me So handout per team. Students cut the handout apart on the dotted lines to make four sections.

2.  Each student completes their section by writing a cause on the first set of lines. Students think of what effect could happen and select two effects and one “fib”. See example in the box. Encourage the students to make an inference about one of the effects.

3.  A student reads his or her cause and effects to the team. The teammates Round Robin to guess which effect isn’t true. The student shares the wrong effect if no one guesses and the team members cheer for the “winner”.
	Cause  The three bears surprised Goldilocks in Baby Bear’s bed

Effect  Goldilocks jumped out the window and ran into the forest.

Effect  Goldilocks stayed to have dinner with  the three bears.

Effect  The bears locked their door when venturing into the forest again.


4.  Students continue around the team sharing their cause and effects and allowing teammates to guess which one isn’t true.
Aditional Activities

Vocabulary Words
Students write three sentences for a vocabulary word, one of which uses the word incorrectly.

Inferring Character

Students write three statements about a character. Two can be inferred from the text, one cannot.

Spelling Test

Students write three spelling words correctly and one incorrectly.

Story Variations

After reading a number of different versions of one story, students select one version and write two statements and one fib about that version.

Which Words Go Together

Students write three words that go together and one word that doesn’t fit. For example: bisycle, jet, whale, horse (all except whale can be used for transportation).

Synonyms

Students write two synonyms for a word and one non-synonym.

Contractions
Students write two correct and one incorrect contraction.

5 Numbered Heads Together

Structure 

Students huddle together to make sure everyone knows the answer before the teacher calls for a response.
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Numbered Heads Together is a simple four-step structure. Its main strengths are in building mastery and in reviewing previously learned information. In step one, the students on each team number off from one to four. On a team of only three, team member #3 answers when numbers three and four are called. On a team of five, team member #4 and #5 both answer when number four are called. The teacher then asks a high consensus question. Rather than asking simple knowledge or comprehension question (Who is the main character in Stone Fox?), ask a question with multiple responses. (Make sure everyone on your team can name at least one reason why Bobby ran away). In step 3, the students put their heads together discuss the correct answer, and make sure that everyone knows the answer. In step 4, the teacher calls a number and those students raise their hands to respond.

Steps

1. The students number off.

2. The teacher poses the question.

3. The students put their heads together and discuss the answer.

4. The teacher calls a number.

Hints

Heads Back Together: When a teacher asks a question and only couple of the groups respond, the teacher should have all the groups put their heads back together. The teacher might say “Not enogh #2’s have their hands up, put your heads together and make sure all #2’s can answer the question.

Vary Numbers: Vary the order of numbers called to respond by using a spinner, dice or pulling numbers from a hat.

Variations
Thumbs Up: After a student responds, the teacher can have the others who are standing agree or disagree with a thumbs up or thumbs down.

Shared Responses: In a multiple part answer, the teacher can have students from different teams each give a part of the response.

Simultaneous Response: All students responding can simultaneously give the answer on the count of three.

Blackboard Response: All students responding can write the answers on the chalkboard or on a team slate.

Adding On: After an incomplete response, the teacher can ask for another person to add to the answer.

